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About the P.A.R.E.N.T.S. Program
Parental Adults: Reading, Encouraging, Nurturing, Teaching, Supporting

Welcome to the P.A.R.E.N.T.S. Program. Below are the answers to some
questions that you may have.
1. How many classes are there?
There are 15 classes in the program.
We will meet at this time ____________________
and in this place _______________________________________.
These are the dates of the classes:

2. What will I do in the classes?
In every class, you will
• learn about children and what they need to be good readers.
• read aloud at least one children's book.
• sometimes watch a video.
• talk about your family and sometimes yourself.
3. What will the lessons be about?
1. Introduction & Orientation
2. Setting Goals for Our Children
3. What Do Children Need?
4. How Children Learn
5. Learning Language
6. Parent As Teacher
7. Parent As Role Model
8. Communication
9. Discipline Models
10. Siblings
11. Parent as Advocate
12. Peer Groups
13. Family History
14. Reading Aloud
15. Graduation
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About the P. A . R . E . N . T.S. Program, Side 2

4. What are Home Books?
Home Books are free for you to take home, read aloud with your children and
keep. They are the same books that you read aloud in class.
5. Will I have homework?
After each class, your homework is to read aloud your Home Book with your
children and write about it on the Home Reading Report.
6. What are Gift Books?
You can order one Gift Book for each child in your life. You can choose any book
that you see in the P.A.R.E.N.T.S. book collection or a book that you find in the
public library. You will get your Gift Books at graduation.
7. Can I get a parenting book for myself and my family?
You can order a parenting book with your Gift Books and get it at graduation.
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Talking in the P.A.R.E.N.T.S. Group
Things to Remember
1. Everything personal is confidential.
No one will repeat what you say about yourself and your family outside of the group.
Whatever you hear others say about their families or themselves, you will not repeat
outside of the group.
2. No one interrupts another person.
When someone is talking, everyone else is listening.
3. Everyone in the group may have different ideas.
In a group discussion, there is no “right” or “wrong” answer. Different people have
different ideas and beliefs.
Some people may change their ideas after hearing what others say, but some may not.
Everyone makes their own personal decisions.
4. Share your ideas with the group.
Ask questions about things that you don’t understand. Other people may have the same
questions.
Tell others what you think about a book or handout. Your ideas help make the group a
good learning place for everyone.
5. Discover common concerns.
Find out that others may have the same questions about their children that you do.
Find out how you can help each other.
6. Building trust takes time.
Give yourself time to get to know everyone in the group and to feel safe sharing
your ideas.
7.

8.
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National Adult Literacy Survey (NALS)
The National Adult Literacy Survey (NALS) was conducted during 1992 by the Educational Testing Service for the
U.S. Department of Education. The survey sampled 13,600 adults who were interviewed in their homes and asked
to provide personal and background information and to complete a booklet of literacy tasks. . . A new survey, the
National Assessment of Adult Literacy (NAAL) is being conducted in 2002.

National Adult Literacy Levels
NALS
Level

Number
of People

% of Population of
191 Million U.S. Adults

Level 1

40 – 44
million

21 – 23%

• total an entry on a deposit slip
• find time and place of a meeting on
a form
• identify specific information in
a brief news article
• some unable to do these types of tasks
• some unable to respond to much of
the survey

Level 2

50 million

25 – 28%

• calculate the cost of a purchase
• decide the difference between
two items
• find a particular intersection on
a street map
• put background information on a
simple form

Level 3

61 million

33%

• integrate information from long or dense
text or from documents
• decide correct arithmetic operation
based on information in the instructions
• identify the numbers needed to
perform the operation

Level 4/5

34 – 40
million

18 – 21%

• performed the most challenging tasks
in this assessment, involving long, complex documents and text passages

Literacy Tasks

Literacy Levels of the Second-language U.S. and Foreign-born Population
The International Adult Literacy Survey (IALS) 1994-98, found the following comparisons
of the prose literacy levels of the adult population aged 16-65:
NALS Level

Native Born
English Speakers

Second Language
Foreign Born

Level 1
Level 2
Level 3
Level 4/5

14%
27.3%
35%
23.7%

63.7%
17%
13.5%
5.9%
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0 = Don't know
1 = No
2 = Not often
3 = Sometimes
4 = Often
5 = Yes

Measuring Changes
in Attitudes About Parenting
Pre _______

Post _______

0

No
1

2

3

4

Yes
5

Do you think you are a good role model for the children in
your life?
Did you have a positive parenting role model in your life?
Is it important for your child to see you reading and writing?
Is it important for you to read aloud to the children in
your life?
Do you play a part in your child's education?
Do you know of or have ways to help your child get ready to
read or improve his or her reading?
Do you think that playing games, telling stories or singing
songs with your child will help him or her learn to read?
Do you know of or have ways to discipline your child?
Do you think it is useful to punish by hitting or spanking
your child?
Do you have an idea of what behavior is appropriate for
your child's age?
Do you have a good understanding of your child's
physical needs?
Do you have a good understanding of your child's
emotional needs?

Date________________________

Your Initials _______
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FAMILY LITERACY SURVEY
California Library Literacy Services

Measuring Changes in Behavior
Your Name________________________________________ Today’s Date____________________
Agency Name_____________________________________

Pre Test _____ Post Test _____

1. When you are with your child or children, do you read books to them or
share books with them?
YES ___

NO ___

If yes, about how often do you read or share books with your child(ren)?
Everyday ___ 6x a week ___ 5x ___ 4x ___ 3x ___ 2x ___1x ___ Less than 1x a week ___
2. Do you and your child play with words? Like making up rhymes, telling
stories, or singing songs together?
YES ___

NO ___

If yes, about how often do you and your child(ren) play with words together?
Everyday ___ 6x a week ___ 5x ___ 4x ___ 3x ___ 2x ___1x ___ Less than 1x a week ___
3. Do you take your child(ren) to the library?
YES ___

NO ___

If yes, how often do you take your child(ren) to the library?
Weekly ___ Every 2 or 3 weeks ___ Monthly ___ Less than 1x a month ___
4. Do your children live with you?
YES ___

NO ___

If no, how often do you spend time with your children?
Weekly ___ Every 2 or 3 weeks ___ Monthly ___ Less than 1x a month ___
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Family Literacy Survey, Side 2

5. Please write the names and ages of the children in your life
and how each child is related to you (son, daughter, niece, nephew, stepson,
stepdaughter, grandson, granddaughter, friend’s son or daughter).
Child's Name

Age

Child’s Relationship to You

_______________________________________

_______

__________________________________

_______________________________________

_______

__________________________________

_______________________________________

_______

__________________________________

_______________________________________

_______

__________________________________

_______________________________________

_______

__________________________________
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Helping a Young Brain Grow
In the introduction to her book, 125 Brain Games for Babies, author Jackie Silberg
talks about how a young child’s brain grows. She reminds us that researchers say it is
important to play with our children to help their brains grow.
My two-month-old grandson . . . loves to be held and rocked and nuzzled and cuddled
. . . [N]ow I know that cuddling and rocking and singing and nuzzling will help his
brain grow.
By the time a child is three [years old], the brain has formed 1000 trillion connections
– about twice as many as adults have. Some brain cells, called neurons, have already
been hard-wired to other cells before birth. They control the baby’s heartbeat, breathing, and reflexes and regulate other functions essential to survival. The rest of the
brain connections are waiting to be “hooked up.”
The connections neurons make with each other are called synapses. While various
parts of the brain develop at different rates, study after study has shown that the peak
production period for synapses is from birth to about age 10. During that time, the
receptive branches of the nerve cells, called dendrites, are growing and reaching out to
form trillions upon trillions of synapses. One cell can be connected to 10,000 other
cells. The brain’s weight triples to nearly adult size. Periods of rapid growth synapse
production in specific parts of the brain seem to correspond to the development of
behaviors linked to those parts of the brain. Scientists believe the stimulation that
babies and young children receive determines which synapses form in the brain – that
is, which pathways become hard-wired.
How does the brain know which connections to keep? This is where early experience
comes into play. When a connection is used repeatedly in the early years, it becomes
permanent. Conversely, a connection that is not used at all or often enough, is unlikely
to survive. For example, a child who is rarely spoken to or read to in the early years
may have difficulty mastering language skills later on. A child who is rarely played
with may have difficulty with social adjustment as she grows. An infant’s brain thrives
on feedback from its environment. It wires itself into a thinking and emotional organ
from the things it experiences. The circuits that form in the brain influence the development of a child. . . .
Recent brain research has produced three key findings.
• First, an individual’s capacity to learn and thrive in a variety of settings depends on
the interplay between nature (their genetic endowment) and nurture (the kind of
care, stimulation, and teaching they receive).
• Second, the human brain is uniquely constructed to benefit from experience and
from good teaching during the first years of life.

P. A . R . E . N . T.S. Program “Helping A Young Brain Grow” Lesson 2 / Side 1 (Handout 1 of 3)

Helping a Young Brain Gro w, Side 2

• And third, while the opportunities and risks are greatest during the first years of
life, learning takes place throughout the human life cycle.
The very best way to develop a baby’s brain connections is to do what babies need,
starting with caring, attentive parents and caregivers. Babies need an environment
that is interesting to explore, that is safe, and that is filled with people who will
respond to their emotional and intellectual needs. People who will sing to them, hug
them, talk to them, rock them, read to them…
Now science has supported so many of the things that we already know intuitively.
Every time I play with a baby and I see her shake a set of keys, pound on a table, or
reach out to grasp something from my hand, I think, “Wow, she's making connections in
her brain.”

Vocabulary
hard-wired

a permanently connected circuit

circuit

a complete and closed path where electric current
can flow

neuron

a nerve cell

dendrite

a branch of a nerve cell that receives impulses from
other cells

synapse

a connection between two nerve cells

conversely

a statement that reverses on just made

capacity

the ability or power to do, experience or understand
something

interplay

the way that two or more things effect each other

thrive

to grow or develop well and in a healthy way

intuitively

doing something that feels true without conscious
reasoning; instinctive
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Helping New Readers Read
Things to Remember
1. Be patient.

When new readers feel rushed, they make more mistakes.
2. Do not correct new readers right away.

Give new readers time to sound out words and to correct themselves.
3. Ask the reader to read something again.

If the reader makes a mistake, ask him to read the word or sentence again
slowly. Usually, he will correct himself.
4. Ask a question about meaning.

If the reader does not correct herself, ask her to explain what she just read.
Usually, she will correct her mistakes because they don't make sense.
5. Help the reader sound out words.

If the reader can’t correct himself, help him sound out words that he misread.
Help him name the first letter and say the sound that it makes. Next help him
name the last letter and say the sound that it makes. Then help him put the
sounds to gether with the middle.
6. Read it again!

After the reader reads all the words correctly, ask her to read the whole sentence
again. Help her practice putting the words together so that they make sense to
a listener.
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Home Reading Report
Your Name _________________________________________ Today’s Date __________________
Program or Library Name ____________________________________________________________
Name of Book or Activity _____________________________________________________________
Name and Age of Child or Children with whom you read the book or did the activity:
Child’s Name _______________________________________ Child’s Age ____________________
Child’s Name _______________________________________ Child’s Age ____________________
Child’s Name _______________________________________ Child’s Age ____________________
I used these things to do the activity:
_____________________________________________________________________________________
_____________________________________________________________________________________
We did the activity this way:
First,_______________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
During the activity, my child or children did these things:
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
Next time I would :
__ do it the same way because _____________________________________________________
__ change it this way because _____________________________________________________
__ not do it again because _________________________________________________________
1. How many adults and children were part of the activity? ________________________
2. How many hours did you spend on the activity? ________________________
Include the time that you took to get ready. Use fractions for parts of an hour.
3. What is the total amount of time that your family spent on the activity? ______________
Multiply the numbers in your answers to 1 and 2 above.
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What Children Need
For Survival

For Growth and Development

From Society and their Group

________________

________________________________

________________________________

________________

________________________________

________________________________

________________

________________________________

________________________________

________________

________________________________

________________________________

________________

________________________________

________________________________

________________

________________________________

________________________________

________________

________________________________

________________________________

________________

________________________________

________________________________

________________

________________________________

________________________________

In My Home
Meeting My Children’s Needs
_________________________________________________________
______________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
_______________________________________________________________________________
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The Importance of Talking With Children
Adapted from “The Consequences of Conversation with Children”
Start Early, Finish Strong by US Department of Education America Reads Challenge

Researchers watched more than 40 families to see how, and how often, parents talk with
children from birth to 3 years old. They found that parents used many different words with
their children, and that the children responded in different ways. When parents and young
children talk often and well together, the children are better prepared to succeed in school.
In general, children from families with higher incomes were exposed to more language
than children from families with low incomes. But this was not always true.

Number of words
heard at home

Low-income child

Middle-income child

High-income child

Per hour by
1- and 2-year-olds
learning to talk

620 words

1,250 words

2,150 words

10 million words

20 million words

30 million words

By age 3

Source: Hart & Risley, 1995. Meaningful Differences in the Everyday Experiences of Young Children.

An average child growing up in a low-income family hears one-half to one-third as many
spoken words as children in households with more money. So at this rate, we can predict
the vocabulary of words that a 6-year-old child will know:
• a low-income 6-year-old will have a vocabulary of about 3,000 words
• a high-income 6-year-old will have a vocabulary of about 20,000 words.
The low-income child needs to hear new words for 41 more hours each week to catch up
with the high-income child.

National Literacy Act 1991
Functional literacy is defined as: “An individual’s ability to read, write and speak English,
and compute and solve problems at levels of proficiency necessary to function in society, to
achieve one’s goals, and to develop one’s knowledge and potential.”
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These are “Normal” Children!
What to Expect from the Pre-School Child*
Much of the behavior of the Pre-School Child that is annoying to adults is normal for young children
and is part of their learning process and growth. Parents can save themselves much worry and trouble if they know what to expect from them at different stages of development.
A study of 555 children of pre-school age showed that these two, three, and four year olds tended to
behave in the following way:

Most two, three and four year olds...
Pay no attention to what they are asked to do.
Say “no,” refuse to do what is expected or asked.
Are pokey, waste time eating, dressing, washing.
Leave tasks undone, start but don’t finish.
Wriggle around, don’t sit still.
Laugh, squeal, jump around most of the time.
Grab toys, shove, hit, attack others.
Refuse to share things with children.
Ask for unnecessary help.
Cry easily, sulk.
Pick nose, play with fingers.
Stay close to adults.
Seek attention by showing off, look for praise.
Go to adult with criticisms of others.
Boss others.
Stay awake at nap time, don’t want to rest.
Refuse food.
Speak indistinctly.
Are hard to reason with.

One-third to one-half...
Grumble, whine.
Chew objects, suck thumb, lisp, twist hair.
Are shy, fear strangers.
Tell fanciful stories as real or untrue.
Won’t play with others.
Are jealous.

More than one-fourth...
Bite nails, twitch, handle genitals.
Break toys, tear books, mark walls or furniture.
Have temper tantrums.
Not self during the day.
Fear animals and loud noises.
Secretly take things that belong to others.
Of course, none of the 555 children did any of these things all of the time. But all of the children did
some of these things some of the time. Large percentages did some of them almost daily.
* Credit to: Extension Agriculture and Home Economics, University of Wisconsin
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Positive Parenting Tips for Toddlers
What do you do when your toddler upsets your potted plants for the zillionith time?
Smacking is not the answer.
One minute you have a small and snugly baby in your arms, the next there is a noisy tornado
running around your house. Babies become those sneaky toddlers before you have time to catch
your breath. When you have caught it, it seems like every second word you are saying is ‘no,’ as
your toddler starts to explore the world around him and exert his little personality.
Toddlers do not come with built-in rules and have to be taught them. Unfortunately, they have
to learn these things before they are old enough to reason with, and this is where the problems
start. You can spend an hour explaining to your darling that he really shouldn’t eat the dirt out
of the pot because it is not good for him, he is making a mess, he could kill the plant, any number of reasons. None of this is going to make any sense to your toddler. What he is going to
learn is that if he does eat the dirt, his mom will spend at least this hour with him, talking to
him. That will be good enough for him, and he will keep doing it.
There are three key-words in positive discipline – no, distraction and time-out. ‘No’ is what
you have probably been doing. Often the ‘NO’ is accompanied by a small tap on the legs or
hand, when they are just not responding, or the ‘no’ gets louder. Of course that is now frowned
on, so that is where the second keyword comes into play, distraction.
Children are just learning, and the easiest way to stop them doing something they shouldn’t is
to give them something they can play with and learn from. I know you are thinking, when do I
have the time to do all this? I am trying to get the housework done! Simple. Give your child a
cloth and tell her to go and dust the saucepans in the cupboard. At this age, kids just love to do
what you are doing, and the sooner you just accept this and give them something to do, the
easier it will be to get on with your own chores. Enjoy it, because in a couple more years, they
will be moaning about chores and wanting to get away from the house as much as possible. So
there we have distraction. They are learning more by helping you.
The third keyword, time-out, can be used effectively from about the age of three. It simply
involves putting your child in one place, like on a chair or on the couch, and making them sit
there for a short space of time. The rule of thumb for the length of effective time is a minute
per age. So if your child is 3, then she can sit there for three minutes, and so on. Do not, under
any circumstances, shut the child in her room or have her in a place she cannot be seen.
Locking in the bedroom is definitely out. You are trying to teach the child some discipline, not
abuse her.
Children do need rules. It makes them feel secure and loved, and helps them to understand
boundaries. As a parent, you have to ensure that the rules you set are simple, easy to understand, and consistent. There is no point in telling a child she cannot eat the dirt one day, and
then laughing at her the next when she does. Most children are quick learners. This toddler
phase, like all others, will pass, but this phase is also one of the most important formative
stages of a child’s life. You might think it is funny now when your 4-year-old yells at you and
won’t do as he is told, but how children are at this age is simply magnified when they hit
teenage years.
Written by Lisa Bacon
Copyright 2002 by PageWise, Inc.
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The Top 10 Tips for Disciplining Toddlers
by Dr. Clare Albright
How can I support my toddler’s spontanaeity while supporting his need to learn to behave in ways
that will help him to get along well in relationships and at school? How can I discipline my toddler
without causing him to feel shame?
1. Learn to say “no” in a firm, peaceful way that carries authority but not anger. This parenting
skill will help you to cut short years of power struggles with your child and will help your child
to feel secure in knowing that there are limits. Strong-willed behavior and temper tantrums can
be encouraged by a “no” from a parent who doesn’t sound convincing.
2. Stay with your child when they are in “time out” so that they don't feel abandoned. Many
parents leave the area, which can make a child feel rejected.
3. Follow through, no matter what, if you say that there will be a consequence for mis-behaving so
that your child does not learn to manipulate you. If you change your mind after a child protests,
you are encouraging your child to protest even more in the future.
4. Pick one or two target behaviors to focus your discipline on at a time, such as not playing with
their food. It is usually more effective to completely train your child in one or two areas than to
try to train them a little bit in many different areas.
5. Be the boss and don’t be ashamed of being the boss in your relationship with your child. If you
are not the boss, they will step into the power vacuum and this may have long term negative
consequences. You could even say to your child occasionally, “I am the boss.”
6. Discipline your child in your loving, caring environment. Otherwise, they may learn discipline
from frustrated teachers in the less caring and loving environment of school.
7. Give your child small choices if you are in a lot of power struggles with your child. “Do you want
to wear the white shirt or the blue shirt? Do you want the carrots or the peas?”
8. Remember that consistent discipline is a safety issue. There will be times that your child’s obedience to your input can save them from danger. The best time to prepare for a dangerous situation is before you are in a dangerous situation.
9. Do not feel obligated to explain your rationale every time that you ask something of your child.
Many parents fall into the trap of explaining the rationale behind all of their requests, usually
because they want their child to feel respected. Unfortunately, this often leads to the child
learning how to manipulate their parent by acting like the rationale is not compelling enough to
justify cooperating with the parent's request.
10. Focus on “first time” obedience. Your child is old enough to learn this concept. It is not helpful to
your child to have you repeat yourself over and over when it is time for them to come to dinner,
have their diaper changed, etc.
From “100 Tips for Parents Of Two Year Olds”, by Dr. Clare Albright, psychologist and parenting coach,
downloadable booklet, $5.77 available via http://www.ParentsofTwoYearOlds.com

Terrible Two’s: Helpful Hints
by Alvin Eden, MD
I'd like to pass along to you some suggestions that will help control your toddler’s destructive
tendencies and temper tantrums.
1. Distraction. Try to redirect your child to another activity, like playing some music or turning on
the T.V.
2. Separation. Remove him from the place where he is causing trouble. If he is in the park and
bites his friend, take him home. It doesn’t work to scream and yell, just do it quietly.
3. Explanation. Explain why you are acting a certain way. Setting rules and regulations and not
explaining them is unfair.
4. Compromise. Yes, sometimes give in. Allow him to make some decisions. By letting her win some
small arguments, you'll have a better chance to win the big ones.
5. Punishment. Yes, there is a place for punishment, such as taking away privileges.
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LAUNCHING YOUNG READERS

TIPS Preschoolers

for parents of

Read early and read often. The early years are critical to developing
a lifelong love of reading. You can’t start reading to a child too soon!
The tips below offer some fun ways you can help your child become
a happy and confident reader. Try a new tip each week. See what
works best for your child.

Read together every day.
Read to your child every day. Make
this a warm and loving time when the
two of you can cuddle close.

Be interactive.
Discuss what’s happening in the
book, point out things on the page,
and ask questions.

Give everything a name.
Build comprehension skills by playing
games that involve naming objects.
Say things like, “Where’s your nose?”
Or touch your child’s nose and say,
“What’s this?”

Read it again and again.
Go ahead and read your child’s
favorite book for the 100th time!

Say how much you enjoy reading.
Tell your child how much you enjoy
reading with him or her. Talk about
“story time” as the favorite part of
your day.
Read with fun in your voice.
Read to your child with humor and
expression. Use different voices. Ham
it up!
Know when to stop.
Put the book away for awhile if your
child loses interest or is having trouble
paying attention.

Talk about writing, too.
Mention to your child how we read
from left to right and how words are
separated by spaces.
Point out print everywhere.
Talk about the written words you see
in the world around you. Ask your
child to find a new word on each
outing.
Get your child evaluated.
Please be sure to see your child’s
pediatrician or teacher as soon as
possible if you have concerns about
your child’s language development,
hearing, or sight.

“Reading Rockets: Launching Young Readers” is a five-part television series on PBS. See
www.pbs.org/launchingreaders for more information on how you can launch a child into a bright
future with reading strategies that work.
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LAUNCHING YOUNG READERS

TIPS Kindergarteners

for parents of

Play with letters, words, and sounds! Having fun with language helps
your child learn to crack the code of reading. The tips below offer
some fun ways you can help your child become a happy and
confident reader. Try a new tip each week. See what works best for
your child.
Say silly tongue twisters.
Sing songs, read rhyming books, and
say silly tongue twisters. These help
kids become sensitive to the sounds in
words.

Trace and say letters.
Have your child use a finger to trace a
letter while saying the letter’s sound.
Do this on paper, in sand, or on a plate
of sugar.

Read it and experience it.
Connect what your child reads with
what happens in life. If reading a book
about animals, relate it to your last trip
to the zoo.

Let your child choose.
Even easy books are ok. Allowing your
child to choose his or her own books
builds confidence and independence.

Use your child’s name.
Point out the link between letters and
sounds. Say, “John, the word jump
begins with the same sound as your
name. John, jump. And they both begin
with the same letter, J.”
Play with puppets.
Play language games with puppets.
Have the puppet say, “My name is
Mark. I like words that rhyme with my
name. Does park rhyme with Mark?
Does ball rhyme with Mark?”

Play sound games.
Practice blending sounds into words.
Ask “Can you guess what this word is?
m - o - p.” Hold each sound longer than
normal.
Watch my lips.
This may feel odd at first, but ask your
child to watch your lips and mouth
while you speak. Have your child think
about how his or her own lips and
tongue move. Say, “Can you feel how
your mouth moves the same way at the
beginning of the words mouse, mom,
and man?”

"Reading Rockets: Launching Young Readers" is a five-part television series on PBS. See
www.pbs.org/launchingreaders for more information on how you can launch a child into a bright
future with reading strategies that work.
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Kindergarten Readiness Checklist
Not sure if your child is ready for kindergarten? Our Kindergarten Readiness Checklist
will give you an idea on what areas your child is doing well in, and where they may need
some extra attention. It's a good idea to do the checklist and then work with your child in
the areas where they need extra help. In a few weeks, do the checklist again to see how
much your child has improved.

Fine Motor Skills

1. Puts a 10- to 12-piece puzzle together

■ Yes

■ Not Yet

2. Holds scissors correctly

■ Yes

■ Not Yet

3. Holds a pencil or crayon properly

■ Yes

■ Not Yet

1. Runs, jumps and skips

■ Yes

■ Not Yet

2. Walks backward

■ Yes

■ Not Yet

3. Walks up and down stairs

■ Yes

■ Not Yet

1. Uses words instead of being physical when angry

■ Yes

■ Not Yet

2. Speaks clearly so an adult can understand him/her

■ Yes

■ Not Yet

3. Plays with other children

■ Yes

■ Not Yet

4. Follows simple directions

■ Yes

■ Not Yet

5. Expresses feelings and needs

■ Yes

■ Not Yet

6. Goes to the bathroom by him/herself

■ Yes

■ Not Yet

7. Waits his/her turn and shares

■ Yes

■ Not Yet

8. Talks in sentences

■ Yes

■ Not Yet

9. Asks questions about things around him/her

■ Yes

■ Not Yet

10. Enjoys having books read to him/her

■ Yes

■ Not Yet

11. Can tell a story about a past event

■ Yes

■ Not Yet

12. Says “please“ and “thank you”

■ Yes

■ Not Yet

13. Can spend extended periods away from Mom and Dad

■ Yes

■ Not Yet

Gross Motor Skills

Social Skills
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Academic Skills

1. Recognizes shapes (square, circle, triangle, rectangle)

■ Yes

■ Not Yet

2. Can sort items by color, shape and size

■ Yes

■ Not Yet

3. Can identify six parts of his/her body

■ Yes

■ Not Yet

4. Understands concept words such as
up, down, in, out, behind, over

■ Yes

■ Not Yet

5. Counts from 1 to 10

■ Yes

■ Not Yet

6. Recognizes five colors

■ Yes

■ Not Yet

7. Tries to write his/her name

■ Yes

■ Not Yet

8. Recognizes his/her written name

■ Yes

■ Not Yet

1. Knows his/her full name

■ Yes

■ Not Yet

2. Knows how old he/she is

■ Yes

■ Not Yet

3. Knows his/her address and telephone number

■ Yes

■ Not Yet

4. Knows his/her mother and father’s first names

■ Yes

■ Not Yet

Personal Information

http://preschoolerstoday.com © 2000-2004, iParenting, LLC. All Rights Reserved.
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Adapted from “The Power of Play”
From earliest infancy, play is the primary way children learn. Through play, children explore their
bodies, their relationships with their parents and peers, and the world around them. An older baby
who drops a wooden block from his high chair over and over is playing, but he’s also a researcher.
How did the block sound hitting the floor? Is the sound the same on the carpet? Will mommy pick
up the block? Will mommy frown or smile?
In addition to encouraging exploration and relationship development, play also helps children develop verbal and logical skills. While playing house, for example, children think about the future and
use sequential thought, saying, “First I’ll set the table, then we’ll sit down to eat.”
Children’s fantasy games let them explore new situations and model roles they have seen. If parents
take an active part in their child’s play, play can help build self-esteem. When a parent praises a
toddler’s picture or responds to a baby’s cooing, children learn that what they have to offer is interesting and entertaining to the larger world.
Stages of Play
As children grow physically and intellectually, they expand the limits of how they play. Swiss psychologist Jean Piaget described the stages of play in 1962; they include:
Sensorimotor Play is when infants and toddlers experiment with bodily sensations and motor movements with both objects and people. A baby may push a ball again and again simply to see it go. As
children grow older and gain more motor skills, these simple actions are coordinated into more complicated play schemes. At 18 months, children see the world in more symbolic terms and might feed
their teddy bears with a spoon or offer mom an invisible drink in a cup.
Symbolic Play is when children substitute one object for another. For a 3- or 4-year-old toddler, a
pillowcase becomes a superhero cape and the cardboard core of a roll of paper towels becomes a
trumpet. By age 4 or 5, children play games like ‘house’ or ‘driving the car’ building (with toys like
Legos or blocks), and physical play (like Duck, Duck, Goose!).
M a s t e r y is when the child gains control of his body and actions and also switches to more imaginative forms of play at the same time.
G a m e s with rules or two or more sides, and explicit activities interest children by age 5. Formal
games like chess, checkers, Candyland, or Chutes and Ladders are popular choices for this age
group. Sports and other physical activities with rules are also popular.
How Can Parents Help Kids Play?
Expert suggestions for encouraging play include:
• Make the play area the child’s space by childproofing it to let your child explore without restrictions.
• Scaled-down adult objects are often the best toys for kids. Toddlers love small hammers, screwdrivers, pots, pans, or telephones because they are “just like Mom’s and Dad’s.” A child can build
anything he chooses using blocks. When you give your child different kinds of playthings, you
help your child develop his play from simple to complex.
• Play with your children, especially during their early years. When you encourage your child’s
play, he will play more.
• Babies will let you know when they have had enough stimulation by crying or looking away. Be
sure to choose playthings that are right for your child’s age, so she will feel challenged by a toy
instead of feeling helpless.
• Value your child’s play.
Updated and reviewed by: Kim Rutherford, MD Date reviewed: August 2001
Originally reviewed by: Steven Dowshen, MD, and Rhonda Walter, MD
©1995-2005 The Nemours Foundation. All rights reserved.
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What Children Learn When They Play
Parents often feel that their children are not learning anything when they are “just playing.” As part of your child's learning experience, there are lots of wonderful things they
learn when they are playing.
When your child builds with blocks, she learns

•
•
•

to use her imagination to create something from her own thinking.
the satisfaction of being able to make something.
about sizes and shapes, weights and balances, height and depth, smoothness
and roughness.

When your child paints, he learns

•
•
•
•
•

about colors and how he can use them.
to use his imagination when he transfers his ideas to paper.
to express himself and feel satisfied with his self-expression.
how to use small muscle coordination to handle a brush.
to make choices and decisions.

When your child plays on the outdoor equipment, she learns

•
•
•
•
•

how to use her body effectively.
the joy in achieving a skill.
to have fun and relax in her bodily movement.
the limitations of her body, safety and caution.
to take turns and to share a piece of equipment.

When your child “plays house,” he learns

•
•
•
•

what the roles of mothers and fathers and children are.
what it feels like to play at being somebody other than himself.
how to use his imagination.
how to cooperate with other children.

When your child makes a gift out of paper and paste, she learns

•
•
•
•

about doing things for others.
how to use materials like scissors and glue.
how to use her imagination to make the kind of present she has in mind.
about shapes, sizes, colors, and textures.
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What Children Learn When They Play, Side 2

When your child plays in the sand, he learns

•
•

to play alone without competing with other children.
about size and measurement, experimenting with spoons, cups and different
sized containers.

When your child works with puzzles, she learns

•
•
•
•

to work alone or together with other children.
to build her self-confidence when she completes a puzzle and feels satisfied.
to improve her hand-eye coordination.
skills she will use later when she begins to read – putting letters to sounds, making
words with letters, and making stories with words.

When your child listens to stories or looks at books, he learns

•
•
•
•
•

to listen.
to increase his vocabulary by hearing new words read to him.
about different concepts, people and places.
to enjoy books and reading.
to visualize the things he is hearing about, stimulating his mind.

When your child cooks, she learns

•
•
•
•

to follow directions.
to use all five senses – seeing, hearing, touching, tasting, smelling.
to recognize colors and shapes from different kinds of foods and kitchen utensils.
to improve small muscle coordination by using different tools and equipment.

When your child listens to music, sings or dances, he learns

•
•
•

to appreciate music from different countries, cultures, and time periods.
to express himself and his ideas.
to increase his vocabulary and sense of rhythm.

When your child plays with puppets, she learns

•
•
•
•

to verbalize her feelings using words.
to understand the feelings of others.
to role-play and maybe find solutions to problem situations.
to stretch her imagination.
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How To Play Telephone
1. Make up a sentence using words that start with the same sound. For example, “Silly
Sally saw seven swans.” or “Crabby Cathy kept creeping.”
2. Whisper the sentence in your child’s ear.
3. If there is only one child, ask her to repeat the sentence to you.
4. If there are 2 or more children, make a circle. Ask the first child to whisper what she
hears to the child next to her, and so on around the circle. When the last child has
heard the sentence, ask him to say it out loud. See how much it has changed from the
sentence you started with.
5. Play the game again in different ways. Let each child make up his own sentence. Use
words that rhyme or tell a joke or ask a riddle. Be creative. See if what you say comes
back to you the way you first said it.

How To Play Shoebox
1. Put 10 small things from your house in a shoe box.
2. Show the shoe box to your child for 15-30 seconds.
3. Now put the lid on the shoe box.
4. Ask the child or children to name all 10 things without seeing them.
5. Play the game again and change things in the shoe box.
For example, take away 1 or 2 things, move things around, or make patterns. Then
ask, “What’s different?”
6. Change roles and ask the child to move around the things in the shoe box while you
guess what’s different.
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Use Your Imagination!
Imagination noun
•

the action of forming new ideas

•

the action of forming images or concepts of objects not present to the senses

•

the ability of the mind to be creative or resourceful

•

the part of the mind that imagines things

Helping Children Develop their Imagination
In the book, Games for Reading, on page 156, author Peggy Kaye talks about how
important imagination is to being a good reader.
We don’t normally think of imagination as a part of reading. But it’s not enough to have
technical skill with words and sentences and to be able to make sense of narrative. To
read properly, you have to take the words from the page and vividly picture what they
mean in your mind’s eye. You have to translate, that is, from written words to imagined
vistas…
The games in this chapter require children to make up stories, to picture characters, to
describe faraway places, to concoct preposterous events – all activities to stretch the
imagination into words…
The games should be as much fun for you as for your child; if they’re not, don’t
play them.

Vocabulary
narrative

a story

vividly

making clear images in the mind

vistas

pleasing views

concoct

to create

preposterous

absurd or ridiculous
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Circle Story

1. Together with your child, choose a title that tells what the story is about. For example,
“My Trip to Mars” or “The Fancy Dress.”
2. Begin by telling the first one or two sentences. Then it’s your child’s turn to add
some sentences.
3. Take turns until the story is finished.
4. This activity helps your child connect ideas.
Crazy Answers

1. Ask a serious question, such as “Why do birds fly?” or “What is a spider's web?”
2. Then give an answer that is make-believe, crazy or weird.
3. Take turns with your child asking questions about how the world works (“Why is the
sky blue?” or “Why do cats purr?”) and answering them with crazy answers.
4. This activity helps your child stretch her imagination.
Interview With an Alligator

1. Ask your child to pretend to be a specific person, animal (shark, turtle, dog or cat)
or object (pencil, cooking spoon, toothbrush).
2. Ask her questions about her life.
3. This activity helps your child let go of his identity and take on another one. You can
pretend to be characters from books you read together.
Picture Stories

1. Use pictures from magazines. Ask your child to tell you a story about a picture.
2. Help her by asking specific questions: “What is this animal? Does it have a name?
What has just happened to it? What will happen next? Where does it come from and
what does it like to do? to eat? What is it scared of?”
3. If you have more than one child, ask each one to tell you about the same picture.
4. Write the stories down and read them back to your children.
From Games for Reading, pages 157, 160, 170 and 173, by Peggy Kaye.
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Writing About Activities & Games You Play with Your Child
This form can help you think about what works well and what you would like to change
when you play with your child or children. You do not need to write in complete sentences,
just “take notes” or write some words that will help you remember your ideas.

Activity or Game

Names/Ages of Children

What was great

Changes I’d make

Telephone

Cindy 7
Katie 5
Nick 6

we all sat together
for 15 minutes

Nick – fooled around,
didn’t listen, made up
his own words
play without him
next time
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Getting Your Child Ready to Read
Play with your children to help them get ready to read.
1. Singing songs, saying rhymes and playing hand and finger games help children

to hear the same words over and over so they can learn them.
2. A good memory helps children get ready to read.

Here are some games to play with your children to help them get better at
remembering things:
Sort same or different colors, shapes and sizes.
Use things in your home – socks, T-shirts, bowls, cups.
Make a pattern of things, words, sounds, movements.
Start with 2 or 3 things repeated over and over.
Copy the pattern by helping your child make the same pattern.
Be sure to say the names of things that are in your pattern.
Put things in order by giving directions or telling a story.
Ask your child to give or bring you 2 or 3 things and then tell you
what was first and what came next.
4. Play different kinds of games.

Doing – Draw a shape on your child’s body or on paper.
Listening – Say back what your child says in full sentences.
Seeing – Name things, find colors, shapes, “hidden” objects in pictures.
5. Make your own books.

Draw a picture, then write a story.
Write a word the child wants, then draw the picture.
Cut and paste a book of all the same things (circles, cars, cats, etc.).
6. Make a Family Photo Album

Write who is in each picture and what they are doing.
7. Have fun!
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The Importance of Role Models
There are little eyes upon you and they’re watching night and day.
There are little ears that quickly take in every word you say.
There are little hands all eager to do everything you do.
And a little child who’s dreaming of the day he’ll be like you.
– Author Unknown
Don’t worry that children never listen to you. Worry that they are always watching you.
– Robert Fulghum, American author (b. 1937)
I believe people who are role models know that they are, whether they like it or not.
It is their behavior that people look up to. It is their leadership qualities that others want
to see and model. It is the smile that they give to others. It is the look you get. All of
the above.
– Unattributed
Train up a child in the way he should go and when he is old, he will not depart from it.
– Proverbs, 22:6
You are the bows from which your children as living arrows are sent forth.
– Kahlil Gibran, Lebanese-American novelist and poet (1883-1931)
Children need models rather than critics.
– Joseph Joubert, French essayist (1752-1824)
Education makes a people easy to lead, but difficult to drive; easy to govern, but
impossible to enslave.
– Omar N. Bradley, American general (1893-1981)
If we are to reach real peace in this world . . . we shall have to begin with the children.
– Mohandas Gandhi, Indian nonviolent civil rights leader (1869-1948)
It takes a whole village to raise a child.
– Ashanti proverb
If you are out in the community, your community, you are being looked at. All the good
things you do reflect yourself and your family. Who said life was fair? We are here to take
care of one another and if it means modeling healthy behavior, then someone has to do
it. Go for it. This is taught to us by our parents, respected community person or other
family member, etc.
– Irma
Imitation is a necessity of human nature.
– Oliver Wendell Holmes, Jr., American jurist, Supreme Court justice (1841-1935)
I think the other piece about a role model that is important is that it is not just someone
who you look up to or is successful, but someone who has had to go through similar
struggles/challenges as we.
– Noa
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Setting a Good Example
Famous child psychiatrist Fritz Redl used to say to groups of parents: “Get out your paper
and pencils. I am going to tell you the three most important things you will ever need to
know about raising children.” The parents would wait breathlessly for his words of wisdom. Then he would say, “Example, example, example.”
Similarly, Eda LeShan, a family counselor and author about parenting, has often said:
“The only way to raise a decent human being is by being one.” These two observers are
correct: what children become probably has most of all to do with the example set by those
who raise them.
“Monkey see, monkey do.”
“Do as I say, not as I do.”
These sayings describe two ways of teaching: by example and by preaching. Young children
usually learn by the “monkey see, monkey do” method.
In case you doubt the importance of teaching by example, think about your own childhood.
How were you most influenced to become the person you now are – for better or for worse?
Was it mostly what you learned in school? Was it mostly your grade-school and high-school
and adult friends? Was it mostly movies or television? Chances are that the person you
have become was influenced mostly by the example set by your parents and other people
who were close to you when you were young.
Parents as Role Models
Young children do not have prior knowledge or skills, and so they eagerly look for someone
to imitate. That “someone” is usually one or both of their parents. Parents are a child’s
first teachers and role models. Usually children are more affected by what their parents do
than by what their parents say. They learn how to behave by seeing how their mothers and
fathers behave and following their example. For this reason, you need to be aware of the
“lessons” you may unintentionally be teaching your children. Children often learn without
a parent’s realizing it. For example, it’s not unusual for a mother to overhear her four-yearold child scolding a younger sister or brother or a doll in the same sharp tones that she
herself uses when scolding the children. Such unintentional influences are just as powerful
as those we carefully plan.
•

Social skills. Social skills and attitudes are often best taught by example…

•

Respect for others. Children learn more than social skills and table manners from
their parents. They also learn how to value other people and institutions…

•

Do it yourself. Consistency between teaching and example is very important. If you
try to teach your child one thing but then behave in a different or opposite way your
self, your child will become confused and frustrated as to what to do and whom to
believe.

•

The home atmosphere. Children not only unconsciously imitate the behavior of their
parents, but they also absorb the general atmosphere of the home…
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Setting a Good Example, Side 2

•

Accentuate the positive. Perhaps instead of focusing attention on punishments and
rewards, what threats will work, and whether to spank or not, we might better find
some quiet time and place and try to define what qualities we would like our children
to have when they grow up.

•

Explain things. Preach what you practice. That is, don’t just do it, say it. Modeling is
more effective when we talk about what we are doing and why…

Also talk about the ways you cope. Children need to see how people deal with the kind of
situations and dilemmas in life that they face…
Influence of Television
Another powerful model for children resides in your home – the TV set. Many of the values
and behaviors depicted on TV are not what parents want for their children: materialism
(children see 20,000 commercials a year), promiscuity (children can now see up to 40
sexual encounters a week, according to one study), and the flagrant use of alcohol (on
crime shows, someone takes a drink on the average of four times an hour).
•

Violence on TV. The National Institute for Mental Health has concluded that there is
now overwhelming evidence of a causal link between children watching TV violence
and engaging in violent acts. Research consistently shows that children are affected by
aggressive TV models who relate to others either through verbal put-downs or physical
violence.

In a 10-year study, Dr. Leonard Eron found that the single best predictor of how
aggressive a young man would be at age 19 was the amount of violent television he
had watched at age eight. Research also shows that children who watch programs like
Mr. Rogers are less aggressive, more cooperative, and more imaginative than kids who
frequently watch action, cartoon, and game shows.
•

What to do about TV. The research suggests two courses of action for parents on the
subject of kids’ TV viewing: 1) limit children’s exposure to negative models (people you
wouldn’t want children to imitate) by closely monitoring their viewing; and 2) help
children evaluate the examples they see on TV by discussing the actions of the various
characters. Children are more apt to be aware of our values and less likely to be influenced by TV models if we talk about the behavior we see and its positive and negative
consequences.

Parents Aren’t Perfect
None of the above comments assume that any of us are capable of perfection or anything
close to it. We all lose our tempers, say things we’re sorry for, are not always as kind as
we would like to be, maybe even cheat a little here or there. It is reassuring that it is the
general trend in our behavior that influences our children, not the isolated instances of
bad (or good) behavior. We are human; so are our children. Perfection can be expected of
neither. What is important is to admit our mistakes, say we’re sorry, and demonstrate how
we try to make amends for our failures.
Ronald L. Pitzer, Extension Family Sociologist
Sources: Eda LeShan. “The Best Kept Secret About Discipline.” Parents, March 1988
Susan Isaacs. “Are You Setting A Good Example?” Parents, September 1985.
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My Role Models
What Are My Values?
From My Parent Figure
My ideal mother/father

What I want to pass on
from my mother/father

What I don’t want to
pass on from my
mother/father

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________

__________________________

__________________________

_________________________
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Take Time Out –
Break the Spanking Habit
What is the Spanking Habit?
Parents typically spank as a way to teach right and wrong. Some parents spank with their
hands while others use objects such as belts, sticks and paddles. The child may be spanked
once or many times on the buttocks, legs, hands or other places on the body.
At first, spankings may seem to have positive results if the child obeys the parents and
says he or she is sorry for misconduct. But if spanking is the only type of discipline the
parent uses, children may become hardened to spankings. Parents may find that they
must spank harder and longer for the child to obey them. Some children use spanking as a
way to get “negative” attention from their parents. Parents may feel trapped into spanking
more often than they would like. Spanking can become a habit.
Five Alternatives to Spanking
1. Reward positive behavior.

The purpose of discipline is to teach, not punish. It is not enough for children to know what
you don’t want them to do. They need to know what you do want from them. Children need
to be encouraged and rewarded. As their parents, attention from you is the most potent
reward. Ways to reward include praise, hugs, treats and special time with you. You may
want to try a “star chart” system in which your child can earn stars and other stickers for
desired behavior.
When the child earns a certain number of stickers, these can be traded in for a special
treat. This is a way to structure success for your child.
2. Show mild disapproval.

At times, your child will respond if you send a clear message by telling him or her to stop
the behavior. You must be firm and serious.
3. Ignore negative behavior.

When your child is trying to get your negative attention, you may simply walk away and
ignore the behavior. If the child’s behavior is not physically harmful to self or others,
ignoring will remove the negative attention “payoff” for the child.
4. Teach logical consequences.

Since the purpose of discipline is to teach children that their actions have consequences,
your child will learn this readily if your discipline seems logical. For example, if a child
makes a mess, it is logical to have him or her clean it up. If a child does not complete
homework, it is logical to cut back on TV time.
5. Establish Time Outs.

Without scolding or otherwise giving the child too much attention, place your child in a
quiet place away from toys, TV and other rewarding activities. The length of time a child
stays in “Time Out” depends on the child’s age. We usually suggest approximately one
minute per year of the child’s age. Often parents find it helpful to receive professional
assistance in developing a Time Out plan.
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Ways to Handle Anger
1. Make a commitment to Break the Spanking Habit.
2. Have age-appropriate expectations for your child. Learn what is reasonable for your
child’s age. All children are limited in how well they can handle frustration, and they
need your help in learning new coping skills.
3. Develop a plan for discipline and how to handle your anger. Your plan may include:
•

Taking a deep breath and counting to 10 before you respond.

•

Talking to a supportive person who could be a friend, counselor or member
of the clergy.

•

Taking a break and getting someone else to watch your child for a while.

•

Remembering these coping thoughts:
I don’t need to take this personally.
I don’t need to expect my child be perfect. All children misbehave.
I don’t have to be perfect either.
It’s not a failure to ask for help.

How to Get Help
Almost every community has services that will help you with your child. There are support
groups for parents at community agencies, churches and schools. Most areas have parenting classes available as well as counseling through child and family centers. If you need
immediate help, call the child abuse hotline in your area.
For additional copies of this fact sheet, visit www.childrensinstitute.org or contact:
Children’s Institute International
711 South New Hampshire Avenue
Los Angeles, CA 90005
(213) 385-5100
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Alternatives to Punishment

Instead of

Instead of

Give a choice

Take action
(remove or restrain)

But suppose he behaves so badly that mother is forced
to leave the store? What then?

From How to Talk So Kids Will Listen & Listen So Kids Will Talk
by Adele Faber & Elaine Mazlish
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Alternatives to Punishment, Side 2

On the following day, without lecturing or moralizing, she can let
him experience the consequences of his misbehavior...

From How to Talk So Kids Will Listen & Listen So Kids Will Talk
by Adele Faber & Elaine Mazlish
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Alternatives to Punishment, Side 3

Express your feelings strongly

State your expectations

Show the child how to make amends

For many children any of these approaches would be enough to
encourage them to act more responsibly.
But suppose the child continues borrowing and forgetting?

Give a choice

And if he still continues?

Take action

From How to Talk So Kids Will Listen & Listen So Kids Will Talk
by Adele Faber & Elaine Mazlish
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Who Owns the Problem?
To decide who owns a problem, ask yourself four questions:
1. Are my rights being disrespected?
2. Could anybody get hurt?
3. Are someone’s belongings threatened?
4. Is my child too young to be responsible for this problem?
• If the answer to any of these questions is yes, then you own the problem.
• If the answer to every question is no, then your child owns the problem…
The person who owns a problem is responsible for solving it. Does this mean you shouldn’t
help your child solve a problem? No. Sometimes you will want to help your child. But if the
problem belongs to a child, then the child is in charge of it.
Who Owns the Problem?
Problem

Who Owns It?

Possible Solutions

Child is unhappy about
losing a game.

Child

Reflective Listening: “You’re
disappointed that you lost.”

Child refuses to talk
to a new stepparent.

Stepparent

Reflective Listening and
I-Message: “It's hard to get used
to a new step-parent. When you
won't talk to me, I feel discouraged because I really want to get
to know you.”

Children are poking each
other in car, creating a
disturbance for the driver.

Parent

I-Message and Choice: “I’m finding
the movement in the back seat
very distracting.” If I-message
produces no change, give choice.
Parent pulls to side of road, says:
“When you have settled down, I’ll
drive on.”

Child has trouble sleeping
on night before test.

Child

Reflective Listening: “You feel
really worried about your test
because it’s a big part of
your grade.”

Child is having trouble
getting along with teacher.

Child

Exploring Alternatives:
“You’re angry with the teacher
because you think he’s unfair.
Would you like to talk about how
you might get along with him?”

Excerpted from The Parent’s Handbook by Don Dinkmeyer, Sr., Ph.D., Gary D. McKay, Ph.D., and
Don Dinkmeyer, Jr., Random House, NY, 1997.
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Reflective Listening
Why is listening for feelings important? It helps children know they are understood. It helps
them think about what they are feeling and why. It can help them think through a problem.
It lets children know that talking about feelings is okay.
How to Listen for Feelings
Listening for feelings is a special skill. It is called reflective listening. Here is how you do it:
1. Listen. Let your body show that you are listening. You might have to bend down. You

might sit next to your child. Stop your other tasks. Look at your child. Pay full attention
to your child.
2. Hear the feeling. Listen to your child’s words. Ask yourself, “What is my child feeling?”

Think of a word that describes the feeling. Also ask yourself, “Why is my child feeling
this way? What led to the feeling?”
3. Use reflective listening. Reflective listening is repeating what you think your child feels

and says. Think of yourself as a mirror that reflects your child’s feelings. You also reflect
the reason behind the feeling.
To listen reflectively, start by using the words “You feel” before the feeling, and “because” to
tell the reason for the feeling.
• “You feel jealous because Mike got picked and you didn’t.”. . . .
After a while, reflective listening will feel more natural. Then you can use your own words:
• “Are you hurt that Carlo didn’t ask you to the party?”
Use a respectful questioning tone. You can’t be sure you know exactly what your child
is feeling:
Shonda came in from school and slammed the door. She went straight to the couch and
sat down. She scowled. He dad said to her, “Bad day at school, huh?”
“School was ok,” said Shonda. “But I hate riding that stupid bus!” Dad sat down next to
Shonda. He said, “You sound very angry. Do you want to tell me about it?”

Thinking About Limits
Limits are important. For example:
•

•

A parent might keep the home quiet from
7:00 to 8:00 at night. The TV is off. In this
quiet time, the child can do homework. the
parent can read, work, and be there to help
the child.
A parent can negotiate a regular bedtime
with the child. the child goes to the bedroom
at that time. the parent can’t force the child
to go to sleep. Even so, the child has a limit –
to be in the bedroom.

Steps for Exploring
Alternatives
1. Understand the problem.
2. Brainstorm ideas to solve it.
3. Discuss the ideas.
4. Choose and idea.
5. Use the idea.

Excerpted from The Parent’s Handbook by Don Dinkmeyer, Sr., Ph.D., Gary D. McKay, Ph.D., and
Don Dinkmeyer, Jr., Random House, NY, 1997.
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You-Messages and I-Messages
You-Message

I-Message

“Why can’t you clean up the kitchen
like you’re supposed to? I'm not your
maid!”

“When the kitchen’s not cleaned up, I feel let
down. It seems like people expect me to do all
the work.”

“Just once could you get to the
bus stop on time?”

“I need for you to be on time for the bus.
When I have to worry about how to get you
to school, I’m late for work.”

“Who told you to wear your
good clothes to play outside?”

“When you play in your good clothes, they
wear out quickly. I get concerned because we
can’t afford to buy more clothes.”

“Don’t you talk to me like that!”

“I don’t feel respected when I hear words
like those.”

“Can’t you see I’m busy?”

“I’m in the middle of something right now. I’d
appreciate if you would wait a minute.”

The Three Parts of an I-Message
I-Messages have Three Parts

Here is an I-message:

To use an I-message, do three things:

“When you don’t call, I feel worried
because I don’t know where you are.”

1. Tell what is happening.
2. Tell what you feel.
3. Explain why you feel that way.

It uses these words:
1. When

“When you don’t call,

2. I feel

I feel worried

3. because

because I don’t know
where you are.”
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Instead of Punishment
From How to Talk So Kids Will Listen, How to Listen So Kids Will Talk
by Adele Faber & Elaine Mazlish

1. Express your feelings strongly – without attacking character.
“I’m furious that my new saw was left outside to rust in the rain!”
2. State your expectations…
“I expect my tools to be returned after… [you] borrowed [them].”
3. Show the child how to make… [things right].
“What this saw needs now is a little steel wool and a lot of elbow grease.”
4. Give the child a choice.
“You can borrow my tools and return them, or you can give up the privilege of using
them. You decide.”
5. Take action.
Child: “Why is the toolbox locked?”
Father: “You tell me why.”
6. Problem-solve.
“What can we work out so that you can use my tools when you need them, and so that
I’ll be sure they’re there when I need them?”

Discipline, Limits and Consequences
From The Parent’s Handbook by Dinkmeyer, McKay & Dinkmeyer

What Makes a Consequence Different From Punishment?
Here are some ways consequences are different from punishment:
•

They show respect for both you and your child.

•

They fit the misbehavior.

•

They are for bad choices – not bad kids.

•

They are about now – not the past.

•

They are firm and friendly.

•

They allow choice.
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Allowing Disobedience: Rethinking Rules of Parenting
By John Stossel, ABC News
Any parent knows how frustrating it can be when children just don’t listen: when they
refuse to get dressed, or throw a tantrum when told it’s time for bed. Time outs and mild
spanking did not help discipline Kristin and Joe Marquez’s son Joseph. But parenting
instructor Mac Bledsoe has a radical idea: disobedience is not always bad. He believes it
can be turned around to teach a child to think for himself.
“Obedience as a tool for discipline is really, really dangerous,” Bledsoe told 20/20’s John
Stossel. “It does not teach children to think for themselves, and it teaches them to listen to
an outside voice to find out how to act.”
Bledsoe believes parents should aim to teach their children how to make decisions for
themselves, so they can act responsibly when left alone, and become more independent
when they get older.
Watching With Hidden Cameras
Like other parents before them, Kristin and Joe Marquez believed that obedience is a crucial value to instill in a child. So when their 5-year-old, Joseph, would act up by refusing to
take a bath or go to bed, they would insist, provoking long tantrums. They tried time outs
and mild spanking, but nothing worked. When they spoke to 20/20, they were getting desperate, and beginning to doubt whether they were good parents.
“Every other word out of my mouth is, ‘Don’t do that, stop doing that, play nice.’ It's always
something negative,” Kristin said.
The couple, who both work full-time, allowed 20/20 to place hidden cameras in their home.
The cameras caught some of their frustration, with Joe at one point telling his son, “God
darn it. Why is it so hard for you to do what I ask?”
Making Their Own Choices
20/20 introduced the Marquezes to Mac Bledsoe, who tours the country giving parenting
seminars. Bledsoe does not have a degree in child psychology, but says he has expertise in
parenting from 29 years of teaching and coaching high school football. He is also a parent
himself, with two successful sons, one who is starting a business and another, Drew
Bledsoe, a quarterback for the Buffalo Bills. Bledsoe has a new book based on his video
series, “Parenting with Dignity,” and a Web site sponsored by his football-playing son’s
foundation.
After talking to the Marquezes and watching tapes of them interacting with Joseph and
his 3-year-old sister, Victoria, Bledsoe had some advice.
First, he said, the Marquezes should allow Joseph to make some of his own decisions, easy
ones where safety is not an issue. “Let him choose and experience the consequences,”
Bledsoe said.
As an example, one hot summer’s day Joseph had wanted to wear long pants, but his
mother told him to wear shorts. Bledsoe suggested that next time she try letting Joseph
have his own way. Perhaps he would be sweaty in long pants, he said, but he’d learn from
his own mistake.
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Allowing Disobedience, Side 2

Focusing on the Positive
Another strategy Bledsoe suggested was for the Marquezes to focus on what they wanted
Joseph to do, rather than tell him what he should not do. “If you tell someone, ‘don't think
about elephants,’ it’s elephants that they’ll think about,” he said.
In the supermarket, when Joseph wanted a toy, his mother had told him, “You’re not getting a toy, Joe. I'm telling you right now.” But once she told Joseph he could not have a toy,
all of the boy’s thoughts were focused on the toy, Bledsoe said. He suggested she shift his
attention by saying instead: “That’s a cool toy. Let’s put it back and go find the popcorn” –
replacing the image in his head of getting a toy with the image of finding the popcorn.
Acknowledging that there are times when a child must obey, Bledsoe said parents should
give clear instructions and, if the child does not obey, let him feel the consequences.
Practice Sessions
Another strategy Bledsoe suggested is practice sessions: “rehearsing” a problematic process
ahead of time that parents and children can go over, away from the anger or frustration of
the moment. He suggested the Marquezes sit the children down one day before dinnertime
and say, “OK, kids, tonight we’re going to practice – before we have dinner, we’re going to
practice appropriate dinner behavior.”
To avert Joseph’s dressing tantrums, Bledsoe advised father Joe to have a session with his
son the night before, and to let him pick out what he would wear the next day.
Learning For Themselves
Bledsoe said the aim should always be to teach children to think for themselves, so that
when they are away from their parents, they can make the right decisions. Bledsoe said
that the willfulness and independence in a child like Joseph could actually pay dividends
later – for instance, he might be more likely to resist peer pressure to use drugs when he
becomes a teenager.
Seeing an Improvement
After the Marquezes met Bledsoe, they started putting his advice into action, allowing
Joseph to make more of his own decisions, and telling him what they wanted him to do
instead of always saying no. Two months later, they said, they found parenting less of a
struggle and more of a pleasure.
Kristin said trips to the grocery store have actually become fun after she took Bledsoe’s
advice to involve the children in the process, like letting Joseph make the grocery list. Joe
and Joseph have practiced the dressing routine the night before and have seen an improvement. “There’s no argument in the morning about what he’s going to wear because he’s
involved in picking it out,” Joe said.
Now, 14 months later, Kristin says Joseph is doing better than ever. “His teacher has even
commented on it,” she said, “and best of all, I have my husband back, now that the stress
is down.”
You can learn more about Mac Bledsoe’s parenting techniques at www.parentingwithdignity.com.
This Report was originally broadcast Feb. 1, 2002.Copyright © 2002 ABC News Internet Ventures.
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Understanding Sibling Rivalry – An Activity
From Siblings Without Rivalry
by Adele Faber & Elaine Mazlish
Daddy likes me better than he likes you.
You’re ugly…
I’m prettier than you…
“I thought my son would outgrow that kind of childish cruelty,” a father said wearily. “But
he's a teenager now and still torments his brother. I wouldn’t even repeat some of the
things he calls him.”
“I don't understand what makes some them so mean,” another woman said. “My five-yearold will pull the baby’s hair, put his fingers up her nose, in her ears, in her eyes.” . . .
To help us get in touch with the source of our children’s “meanness,”… [use] the following
exercise… If you’re a man, substitute “husband” for “wife” and “he” for “she” throughout
the exercise.
Imagine your spouse puts an arm around you and says, “Honey, I love you so much, and
you’re so wonderful that I’ve decided to have another wife just like you.”
Your reaction:________________________________________________________________________
_____________________________________________________________________________________
When the new wife finally arrives, you see that she’s very young and kind of cute. When
the three of you are out together, people say hello to you politely, but exclaim ecstatically
over the newcomer. “Isn’t she adorable! Hello sweetheart… You are precious!” Then they
turn to you and ask, “How do you like the new wife?”
Your reaction:________________________________________________________________________
_____________________________________________________________________________________
The new wife needs clothing. Your husband goes into your closet, takes some of your
sweaters and pants and gives them to her. When you protest, he point out that since you’ve
put on a little weight, your clothes are too tight on you and they’ll fit her perfectly.
Your reaction:________________________________________________________________________
_____________________________________________________________________________________
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Understanding Sibling Rivalry – An Activity, Side 2

The new wife is maturing rapidly. Every day she seems smarter and more competent. One
afternoon as you’re struggling to figure out the directions on the new computer your husband bought you, she bursts into the room and says, “Oooh, can I use it? I know how.”
Your reaction:________________________________________________________________________
_____________________________________________________________________________________
When you tell her she can’t use it, she runs crying to your husband. Moments later she
returns with him. Her face is tear-stained and he has his arm around her. He says to you,
“What would be the harm in letting her have a turn? Why can’t you share?”
Your reaction:________________________________________________________________________
_____________________________________________________________________________________
One day you find your husband and the new wife lying on the bed together. He’s tickling
her and she’s giggling. Suddenly the phone rings and he answers it. Afterwards he tells
you that something important has come up and he must leave immediately. He asks you to
stay home with the new wife and make sure she’s all right.
Your reaction:________________________________________________________________________
_____________________________________________________________________________________
The people in our group readily admitted…pettiness, cruelty, spite, and thoughts of
vengeance, torture, and murder. Even those who thought of themselves as being secure
and having high self-esteem were surprised to find how enraged and threatened they could
feel by the very presence of the “other.”
“I know how upsetting it can be,” I said, “to hear one child rage against another. But if we
forbid the expression of that rage, the danger is that it will go underground and reappear
in other forms, either as physical symptoms or emotional problems.”
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Sibling Rivalry – Suggestions
From Siblings Without Rivalry
by Adele Faber & Elaine Mazlish

Resist the urge to compare.
Instead of comparing one child unfavorably to another (“Why can’t you hang up your
clothes like your brother?”), speak to the child only about the behavior that you [don’t like].
Describe what you see

“I see a brand new jacket on the floor.”
Describe what you feel

“That bothers me.”
Describe what needs to be done

“This jacket belongs in the closet.”
Instead of comparing one child favorably to another (“You're so much neater than your
brother”), speak only about the behavior that pleases you.
Describe what you see

“I see you hung up your jacket.”
Describe what you feel

“I appreciate that. I like seeing our hallway looking neat.”
Children don't need to be treated equally, they need to be treated uniquely.
Instead of giving equal amounts

“Here, now you have just as many grapes as your sister.”
Give according to individual need

“Do you want a few grapes, or a big bunch?”
Instead of showing equal love

“I love you the same as your sister.”
Show the child he or she is loved uniquely

“You are the only ‘you’ in the whole wide world. No one could ever take your place.”
Instead of giving equal time

“After I’ve spent ten minutes with your sister, I’ll spend ten minutes with you.”
Give time according to need

“I know I’m spending a lot of time going over your sister’s composition. It’s important
to her.
As soon as I’m finished, I want to hear what’s important to you.”
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Sibling Rivalry – Suggestions, Side 2

Let no one lock a child into a role.
Not his parents

Instead of: “Johnny, did you hide your brother’s ball? Why are you always so mean?”
Parent: “Your brother wants his ball back.”
Not the child himself

Johnny: “I know I’m mean.”
Parent: “…[You can also be] kind.”
Not his brothers or sisters

Sister: “Johnny, you're mean! Daddy, he won’t lend me his scotch tape.”
Parent: “Try asking him differently. You may be surprised at how generous he can be.”
If Johnny attacks his brother, attend to the brother without attacking Johnny.
Parent: “That must hurt. Let me rub it. Johnny needs to learn how to express his feeling
with words, not fists!”
How to handle the fighting
Level I: Normal Bickering

1. Ignore it. Think about your next vacation.
2. Tell yourself the children are having an important experience in
conflict resolution.
Level II: Situation heating up. Adult intervention might be helpful.

1. Acknowledge their anger.
“You two sound mad at each other!”
2. Reflect each child's point of view.
“So, Sara, you want to keep on holding the puppy, because he’s just settled
down in your arms. And you, Billy, feel…[you should have] a turn too.”
3. Describe the problem with respect.
“That’s a tough one: Two children and only one puppy.”
4. Express confidence in the children’s ability to find their own solution.
“[I’m sure] that you two can work out a solution that’s fair to each of you
and fair to the puppy.”
5. Leave the room.
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Helping Your Child with Homework
Adapted from a guide jointly produced by
National Education Association (NEA) & National PTA

Why do teachers give homework?

•

to help students understand and review the work that was covered in class

•

to see whether students understand the lesson

•

to help students learn how to find and use more information on a subject

•

to connect school to home by showing what children are studying

How can I help with homework?

•

Send your children to school each day well-rested, fed and with a positive outlook.

•

Ask your children specific questions about what happens at school each day and how
they feel about it.

•

If you had negative experiences in school, keep them separate from your child’s school
experiences. Support and encourage your children’s learning.

•

Continue your own learning to show your children how much you care about education.

•

If possible, set up a quiet, comfortable study area with good lighting and the school
supplies that your children need. This can be almost anyplace in your home; you don't
need a special room.

•

Set a family “quiet time” where you and your children can work together on homework.

•

Allow your children to study in the way each one learns best.

•

Use objects and pictures to help your child learn something abstract, such as math.

•

Show how new ideas are the same or different from ideas your child already knows.

•

Change homework activities or share a snack and then return to homework if your
child loses concentration.

•

Make homework a daily activity and help your children develop good homework habits.

How much help should I give?

•

Younger students often need extra homework help.
1. Make sure the child understands the directions. Read them together.
2. Following the directions, do a few problems together.
3. Then watch your child do a few.
4. When your child is finished, check the work.
5. Praise right answers.
6. Show how to correct mistakes.
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Helping Your Child with Homework, Side 2

•

Do not do your children’s homework for them. Teachers need to know where your
children are having trouble.

•

Show your children that you think homework is important. Ask to see your children’s
homework and talk about it with them. Ask questions and be supportive.

What if I don’t understand my child’s assignment?

•

If you don’t understand the directions for a homework assignment, you can get
help from a public library or homework hotline, and talk with their teachers.
Meet each of your children’s teachers and find out when the teacher can answer
your questions. Teachers can give you homework tips and ideas on how you can
help your children learn.
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LAUNCHING YOUNG READERS

TIPS First Graders

for parents of

Give your child lots of opportunities to read aloud. Inspire your young
reader to practice every day! The tips below offer some fun ways you
can help your child become a happy and confident reader. Try a new
tip each week. See what works best for your child.

Don’t leave home without it.
Bring along a book or magazine any
time your child has to wait, such as at
a doctor’s office. Always try to fit
in reading!
Once is not enough.
Encourage your child to re-read
favorite books and poems. Re-reading
helps kids read more quickly and
accurately.
Dig deeper into the story.
Ask your child questions about the
story you’ve just read. Say something
like, “Why do you think Clifford
did that?”
Take control of the television.
It's difficult for reading to compete
with TV and video games. Encourage
reading as a free-time activity.

Help your child pick books
that are not too difficult.
The aim is to give your child lots
of successful reading experiences.
Play word games.
Have your child sound out the word
as you change it from mat to fat to
sat; from sat tosag to sap; and from
sap to sip.
I read to you, you read to me.
Take turns reading aloud at bedtime.
Kids enjoy this special time with
their parents.
Gently correct your young reader.
When your child makes a mistake,
gently point out the letters he or she
overlooked or read incorrectly. Many
beginning readers will guess wildly at
a word based on its first letter.

Be patient.
When your child is trying to sound out
an unfamiliar word, give him or her
time to do so. Pick books that are at the
right level.

“Reading Rockets: Launching Young Readers” is a five-part television series on PBS. See
www.pbs.org/launchingreaders for more information on how you can launch a child into a
bright future with reading strategies that work.
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LAUNCHING YOUNG READERS

TIPS Second Graders

for parents of

Find ways to read, write, and tell stories together with your child. Always
applaud your young reader and beginning story writer! The tips below offer
some fun ways you can help your child become a happy and confident
reader. Try a new tip each week. See what works best for your child.

Tell family tales.
Children love to hear stories about their
family. Talk about a funny thing that
happened when you were young.
Create a writing toolbox.
Fill a box with drawing and writing
materials. Find opportunities for your
child to write, such as the shopping list,
thank-you notes or birthday cards.
Be your child’s #1 fan.
Ask your child to read aloud what he
or she has written for school. Be an
enthusiastic listener.
One more time with feeling.
When your child has sounded out an
unfamiliar word, have him or her reread that sentence. Often kids are so
busy figuring out a word they lose the
meaning of what they’ve just read.
Invite an author to class.
Ask an author to talk to your child’s class
about the writing process. Young children
often think they aren’t smart enough if
they can’t sit down and write a perfect
story on the first try.

Create a book together.
Fold pieces of paper in half and staple
them to make a book. Ask your child to
write sentences on each page and add his
or her own illustrations.
Do storytelling on the go.
Take turns adding to a story the two of
you make up while riding in a car or bus.
Try making the story funny or spooky.
Point out the relationship
between words.
Explain how related words have similar
spellings and meanings. Show how a word
like knowledge, for example, relates to
a word like know.
Use a writing checklist.
Have your child create a writing checklist
with reminders such as, “Do all of my
sentences start with a capital? Yes/No.”
Quick, quick.
Use new words your child has learned
in lively flash card or computer drills.
Sometimes these help kids automatically
recognize and read words, especially
those that are used frequently.

“Reading Rockets: Launching Young Readers” is a five-part television series on PBS. See
www.pbs.org/launchingreaders for more information on how you can launch a child into a
bright future with reading strategies that work.
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LAUNCHING YOUNG READERS

TIPS Third Graders

for parents of

Read about it, talk about it, and think about it! Find ways for your child
to build understanding, the ultimate goal of learning how to read. The
tips below offer some fun ways you can help your child become a happy
and confident reader. Try a new tip each week. See what works best for
your child.
First drafts are rough.
Encourage your child when writing.
Remind him or her that writing involves
several steps. No one does it perfectly the
first time.
Different strokes for different folks.
Read different types of books to expose
your child to different types of writing.
Some kids, especially boys, prefer
nonfiction books.
Teach your child some “mind tricks.”
Show your child how to summarize a
story in a few sentences or how to make
predictions about what might happen next.
Both strategies help a child comprehend
and remember.
“Are we there yet?”
Use the time spent in the car or bus for
word play. Talk about how jam means
something you put on toast as well as
cars stuck in traffic. How many other
homonyms can your child think of?
When kids are highly familiar with
the meaning of a word, they have less
difficulty reading it.

Make books special.
Turn reading into something special. Take
your kids to the library, help them get
their own library card, read with them,
and buy them books as gifts. Have a
favorite place for books in your home or,
even better, put books everywhere.
Get them to read another one.
Find ways to encourage your child to pick
up another book. Introduce him or her to
a series like The Boxcar Children or
Harry Potter or to a second book by a
favorite author, or ask the librarian for
additional suggestions.
Crack open the dictionary.
Let your child see you use a dictionary.
Say, “Hmm, I’m not sure what that word
means...I think I’ll look it up.”
Talk about what you see and do.
Talk about everyday activities to build
your child’s background knowledge,
which is crucial to listening and reading
comprehension. Keep up a running patter,
for example, while cooking together,
visiting somewhere new, or after
watching a TV show.

“Reading Rockets: Launching Young Readers” is a five-part television series on PBS. See
www.pbs.org/launchingreaders for more information on how you can launch a child into a bright
future with reading strategies that work.
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What to Expect from Your Growing Child –
Child Development
This chart can help you understand what to expect from your child as she or he grows.
These are ways that most children behave at certain ages, but not all children are the
same. If your child is very slow in his or her development, you may want to ask for advice
from a healthcare professional – a doctor or nurse practioner.
Child’s Age
What to Expect
6-7-8 years • is interested in rules and rituals
or
• views things as black and white, right
school-age
or wrong, with very little middle ground
children
• strong desire to perform well, do
things right
• finds criticism or failure difficult to
handle
• girls want to play more with girls;
boys with boys
• being with friends is increasingly
important
• seeks a sense of security in groups,
organized play, and clubs
• may have a best friend and an enemy
• begins to see things from another
child’s point of view, but still very
self-centered
• may enjoy caring for and playing
with younger children
• can print name, but may reverse
letters (b/d)
• able to learn difference between left
and right
• listening and speaking vocabulary
doubles
• reading may become a major interest
• has longer attention span
• more able to problem-solve
• may be interested in magic and tricks
• may enjoy planning and building
• can begin to understand time and
the days of the week
• good sense of balance
• can catch small balls, tie shoelaces,
use scissors and small tools skillfully
• may enjoy copying designs and
shapes, letters and numbers

What Your Child Needs
• Keep providing adult care
and supervision because
school-age chidlren who care
for themselves can be lonely,
unhappy, and sometimes
frightened.
• Give your child real life
tasks and activities with less
pretending.
• Help your child to use longer
attention span by finishing
projects, solving problems
and resolving arguments.
• Respect your child’s need
to follow rules, as well as
make up rules, rituals,
secret codes, passwords and
languages as ways to make
close friends.
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What to Expect from Your Growing Child – Child Development, Side 2

This chart can help you understand what to expect from your child as she or he grows.
These are ways that most children behave at certain ages, but not all children are the
same. If your child is very slow in his or her development, you may want to ask for advice
from a healthcare professional – a doctor or nurse practioner.
Child’s Age
9-10-11
years
or
pre-teens

What to Expect
• begins to see parents and authority
figures as human beings who make
mistakes
• rituals, rules, secret codes, and madeup languages are common
• may enjoy being member of a club
• may have increased interest in competitive sports
• outbursts of anger are less frequent
• may be disrespectful of adult authority
• girls are generally as much as 2 years
ahead of boys in physical maturity
• girls may begin to menstruate

What Your Child Needs
• Recognize that children’s
bodies change quickly.
• Tolerate your child’s mood
swings and don’t take them
personally.
• Support your child’s
independence by giving
more him or her more
responsibility.
• Understand that when your
child challenges authority,
s/he is beginning to develop
his or her own sense of
authority.

• may be interested in reading fictional
stories, magazines, and how-to project
books
• may develop special interest in collections or hobbies
• may be very interested in discussing a
future career
• may fantasize and daydream about
the future
• capable of understanding concepts
without having direct hands-on
experience
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Dealing With Peer Pressure
“Come on! ALL of us are cutting math. Who wants to go take that quiz? We're going to take
a walk and get lunch instead. Let’s go!” says the coolest kid in your class. Do you do what
you know is right and go to math class, quiz and all? Or do you give in and go with them?
As you grow older, you’ll be faced with some challenging decisions. Some don’t have a
clear right or wrong answer – like should you play soccer or field hockey? Other decisions
involve serious moral questions, like whether to cut class, try cigarettes or lie to your
parents.
Making decisions on your own is hard enough, but when other people get involved and try
to pressure you one way or another it can be even harder. People who are your age, like
your classmates, are called peers. When they try to influence how you act, to get you to do
something, it’s called peer pressure. It’s something everyone has to deal with – even adults.
Let’s talk about how to handle it.
Defining Peer Pressure
Peers influence your life, even if you don’t realize it, just by spending time with you. You
learn from them, and they learn from you. It’s only human nature to listen to and learn
from other people in your age group.
Peers can have a positive influence on each other. Maybe another student in your science
class taught you an easy way to remember the planets in the solar system, or someone on
the soccer team taught you a cool trick with the ball. You might admire a friend who is
always a good sport and try to be more like him or her. Maybe you got others excited about
your new favorite book, and now everyone’s reading it. These are examples of how peers
positively influence each other every day.
Sometimes peers influence each other in negative ways. For example, a few kids in school
might try to get you to cut class with them, your soccer friend might try to convince you to
be mean to another player and never pass her the ball, or a kid in the neighborhood might
want you to shoplift with him.
Why Do People Give in to Peer Pressure?
Some kids give in to peer pressure because they want to be liked, to fit in, or because they
worry that other kids may make fun of them if they don’t go along with the group. Others
may go along because they are curious to try something new that others are doing. The
idea that “everyone’s doing it” may influence some kids to leave their better judgment, or
their common sense, behind.
How to Walk Away From Peer Pressure
It is tough to be the only one who says “no” to peer pressure, but you can do it. Paying
attention to your own feelings and beliefs about what is right and wrong can help you
know the right thing to do. Inner strength and self-confidence can help you stand firm,
walk away, and resist doing something when you know better.
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Dealing With Peer Pre s s u re, Side 2

It can really help to have at least one other peer, or friend, who is willing to say “no,” too.
This takes a lot of the power out of peer pressure and makes it much easier to resist. It's
great to have friends with values similar to yours who will back you up when you don't
want to do something.
You’ve probably had a parent or teacher advise you to “choose your friends wisely.” Peer
pressure is a big reason why they say this. If you choose friends who don’t use drugs, cut
class, smoke cigarettes, or lie to their parents, then you probably won’t do these things
either, even if other kids do. Try to help a friend who’s having trouble resisting peer
pressure. It can be powerful for one kid to join another by simply saying, “I’m with you –
let’s go.”
Even if you’re faced with peer pressure while you’re alone, there are still things you can
do. You can simply stay away from peers who pressure you to do stuff you know is wrong.
You can tell them “no” and walk away. Better yet, find other friends and classmates to pal
around with.
If you continue to face peer pressure and you’re finding it difficult to handle, talk to someone you trust. Don’t feel guilty if you've made a mistake or two. Talking to a parent,
teacher, or school counselor can help you feel much better and prepare you for the next
time you face peer pressure.
Powerful, Positive Peer Pressure
Peer pressure is not always a bad thing. For example, positive peer pressure can be used to
pressure bullies into acting better toward other kids. If enough kids get together, peers can
pressure each other into doing what’s right!

Updated and reviewed by: Kevin J. Took, MD.
Date reviewed: September 2004
Originally reviewed by: D’Arcy Lyness, PhD
©1995-2005 The Nemours Foundation. All rights reserved.
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My Family History –
What Are My Values?
From My Family
What I want to pass on

What I don’t want to pass on

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________
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Family History Survey
Name ________________________________________________ Date ___________________________

1. When you were a child, did anyone read to you in your home?
■ never

■ 1-2 times a month

■ 2-3 times a week

■ 1-2 times a year

■ 1 time a week

■ every day

2. If Yes, who read to you?
■ mother

■ father

■ brother or sister

■ aunt

■ grandmother

■ grandfather

■ other (who?) ______________

■ uncle

3. If you were read to, what books do you remember?
Titles ___________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
4. Did you go to the library when you were a child?
■ Yes

■ No

5. If Yes, who took you?
■ mother

■ father

■ brother or sister

■ aunt

■ grandmother

■ grandfather

■ other (who?) ______________

■ uncle

7. Did anyone tell you stories when you were a child?
■ Yes

■ No

8. If Yes, what kind of stories?
■ stories about your family

■ religious stories

■ stories from books

■ made up stories

9. How often do you read now?
■ never

■ 1-2 times a month

■ 2-3 times a week

■ 1-2 times a year

■ 1 time a week

■ everyday
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Family History Survey, Side 2

10. How often do you use the library?
■ never

■ 1-2 times a month

■ 2-3 times a week

■ 1-2 times a year

■ 1 time a week

■ everyday

11. If you are a reader, what type of reading do you do?
■ read for pleasure

■ for general information

■ read to solve specific problems
12. What is the last grade you COMPLETED in school? _________
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Reading Aloud
Reading aloud is the single most important thing
you can do to help your children succeed in school.

1. Read aloud to children of all ages, even babies.
2. Read books that are easy for you and that you like, so it is fun to read.
3. You teach your child by showing how to sit and hold the book, how to take care of it,
how to enjoy it.
4. Do not force your child to sit and read with you. Be patient and remember you want to
help your child to feel good about books and reading.
5. Things to remember
•

Make the book personal. In the book, what is the same as in your life? How are
the people or animals in the book like you or your child?

•

Use your imagination to talk about things that the pictures and the story make
you think of.

•

Guess what happens next in the book.

•

Use the pictures to find out what is happening in the book.

•

Help your child remember the order of what happens in the story by
asking questions.

6. It is good to read the same book over and over if the child wants to.
7. Use the book to talk about things in your life that are important to both you and
your child.
8. Help your child tell you what he or she thinks about the book.
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P.A.R.E.N.T.S. Program
Gift Book Order
Your Name _________________________________________________________________________
Today’s Date _________________________

Book Title

Child’s Name

Age

Child’s Relationship to You

______________________ _________________________ ____ ___________________________
______________________ _________________________ ____ ___________________________
______________________ _________________________ ____ ___________________________
______________________ _________________________ ____ ___________________________
______________________ _________________________ ____ ___________________________
______________________ _________________________ ____ ___________________________
______________________ _________________________ ____ ___________________________
______________________ _________________________ ____ ___________________________
______________________ _________________________ ____ ___________________________
______________________ _________________________ ____ ___________________________
______________________ _________________________ ____ ___________________________

Parenting Book or Pamplet for Yourself or Adult Caregiver
Book Title

________________________

Adult’s Name

Adult’s Relationship to You

____________________________

__________________________
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P.A.R.E.N.T.S. Program
Agreement to Complete and
Return Follow-Up Survey

Name _____________________________________________________________________________
Address ____________________________________________________________________________
____________________________________________________________________________

In signing this agreement, I understand that I will get a survey at the above address
about 6 months after I completed the P.A.R.E.N.T.S. Program.
I agree to read the survey carefully and answer all the questions as best I can. I agree to
complete it and return it to the P.A.R.E.N.T.S. Program.
I understand that the what I write in the survey may be used in reports or for publicity
about family literacy programs. I also understand that my last name will not be used.

Signed _____________________________________________________________________________
Today’s date ________________________________
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P.A.R.E.N.T.S. Program
Evaluation
What I will take with me from the P.A.R.E.N.T.S. Program:
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
What I liked about the class:
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
What would have made the class better:
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
Other comments I have:
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
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Children Learn What They Live
by Dorothy Law Nolte

If a child lives with criticism,
He learns to condemn.
If a child lives with hostility,
He learns to fight.
If a child lives with ridicule,
He learns to be shy.
If a child lives with shame,
He learns to feel guilty.
If a child lives with tolerance,
He learns to be patient.
If a child lives with encouragement,
He learns confidence.
If a child lives with praise,
He learns justice.
If a child lives with security,
He learns to have faith.
If a child lives with approval,
He learns to like himself.
If a child lives with acceptance and friendship,
He learns to find love in the world.
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P. A . R . E . N.T.S. Pro gra m
P a renta l Adult s: Readin g, En couragin g, Nur tu ri ng, Teachi ng, Su pport ing

Dear ___________________________________
This letter is to acknowledge that ___________________________________ participated in
the P.A.R.E.N.T.S. Program (Parental Adults: Reading, Encouraging, Nurturing, Teaching,
Supporting) at ___________________________________________________ .
.
The P.A.R.E.N.T.S. Program teaches family literacy and parenting skills through the use
of children’s picture books. Its primary goal is to break the cycle of low literacy by raising
parents’ and caregivers’ awareness of the critical importance of their role as their child’s
first teacher. Continual emphasis is placed on their conscious role modeling, instructing
them how to use children’s books to develop communication and address sensitive and
difficult issues with their children. Based on family literacy concepts, the program provides 15 hours of instruction in child development, language acquisition, learning styles,
discipline based on the S.T.E.P. method, children’s games, reading aloud, and selection of
age-appropriate children’s books.
__________________________________ regularly attended all classes offered by the program,
showed a sincere interest in the course material, was a willing participant in group discussions, and received a Certificate of Completion.
For further information, you may contact:

P. A . R . E . N.T.S. Pro gra m
P a renta l Adult s: Readin g, En couragin g, Nur tu ri ng, Teachi ng, Su pport ing

Dear
About 6 months ago, you participated in the P.A.R.E.N.T.S. Program (Parental
Adults: Reading, Encouraging, Nurturing, Teaching, Supporting). In it you learned
about family literacy and parenting skills and picked out books to give to the
children in your life.
Please answer the questions on the Family Literacy Survey and the Follow-Up
Survey. Then send them to me in the enclosed, stamped envelope. It is important
for us to know how the P.A.R.E.N.T.S. Program helped you with your children. It
will help us get more money to buy children’s books. It will help other parents and
caregivers get books to give to the children in their lives. So please, complete the
surveys and return them to me.
Your last name will be absolutely confidential and will not be made public in
any way.
When I get your completed surveys, I will mail you a new children’s book as a
thank you gift.
Thanks for your help.
Best wishes,

P.A.R.E.N.T.S. Program

Please return surveys to:

P. A . R . E . N.T.S. Pro gra m
P a rental Ad ults: Read ing, Encoura ging, N ur turi ng, Te ach ing, S upporti ng

Follow-Up Survey
Your Name _________________________________________________________________________
Today's Date _________________________
Please mark an “X” where appropriate.
Please answer “yes” or “no” where appropriate.
Please answer other questions in as much detail as you can.
1. The children who received the books you chose are your
■ children
■ stepchildren
■ grandchildren
■ nieces/nephews

■ sisters/brothers

■ friends

You may need to mark more than 1 space.
2. When these children got their books,
Did you read the books together? _______
Did you use any of the skills you learned in the program? _____
Please describe which ones.
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
3. Did the books help you have a conversation with these children? _____
Please tell what books you used to talk about what things.
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
4. Please tell how the P.A.R.E.N.T.S. Program has made a difference in your life.
Write on the back of this page, if you need to.
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________
When you return this survey, I will send you new children’s books
for the children in your life.
Thank you.

